Pupil premium strategy statement 2026 to 2027

This statement explains how Bringhurst Primary School will use pupil premium funding in 2026/27 to improve
disadvantaged pupils’ attainment, attendance, wellbeing, participation and wider opportunities.

It also evaluates the impact of the school’s pupil premium activity during 2025/26 and identifies the priorities
that will shape the next stage of improvement.

School overview

Detail Data

School name Bringhurst Primary School
Number of pupils in school 162

Proportion (%) of pupil premium eligible pupils 7.4% (12 pupils)

Academic year/years that our current pupil premium strategy 2024/25 to 2026/27

plan covers (3 year plans are recommended)

Date this statement was published 13 September 2026

Date on which it will be reviewed July 2027, with termly monitoring
Statement authorised by Amelia Holdcroft

Pupil premium lead Amelia Holdcroft

James Dunseath, Chair of

Governor / Trustee lead Governors

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £17,192

Recovery premium funding allocation this academic year N/A

Pupil premium funding carried forward from previous years (enter £0

£
if not applicable) 0
Total budget for this academic year
If your school is an academy in a trust that pools this funding, state £17,192

the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

At Bringhurst Primary School, we are committed to ensuring that every pupil, regardless of background or
circumstance, is able to achieve, participate fully and thrive. Our pupil premium strategy is an integral part of
our whole-school approach to inclusion and is aligned closely with the priorities identified in our Academy
Improvement Plan.

Our ambition is for disadvantaged pupils to achieve highly across the curriculum, develop positive attitudes to
learning, attend school regularly and benefit fully from the wider opportunities available to them. We
maintain high expectations for all disadvantaged pupils, including those who are already attaining highly,
while recognising that equitable provision may require different approaches for different pupils.

We understand that disadvantage does not affect every pupil in the same way. Barriers may relate to prior
attainment, attendance, communication and language, special educational needs and disabilities, emotional
wellbeing, family circumstances, access to enrichment or readiness to engage with learning. We do not make
assumptions based on pupils’ eligibility for pupil premium. Instead, leaders and staff draw upon a range of
guantitative and qualitative evidence to understand pupils’ individual strengths, needs and experiences. This
includes:

e assessment and attainment information;

e attendance, punctuality and persistent-absence information;
e behaviour, wellbeing and safeguarding information;

e discussions with pupils, parents and carers;

e teachers’ and support staff’s knowledge of pupils;

e SEND and pastoral assessments; and

e advice from external professionals, where appropriate.

Our current analysis demonstrates the importance of considering overlapping barriers. At the point of writing,
our disadvantaged pupils have a higher level of absence than their peers, 33% are identified as having SEND
and one child has an education, health and care plan with a part time timetable in place. Because Bringhurst
has a relatively small disadvantaged cohort (12 children), leaders consider individual pupils’ circumstances
and trajectories alongside group-level percentages. This enables us to identify patterns without allowing
headline data to obscure individual strengths, needs or progress.

High-quality, inclusive classroom teaching is the foundation of our strategy. We prioritise evidence-informed
professional development, accurate assessment, appropriate adaptation and the effective deployment of
adults so that disadvantaged pupils can access the same ambitious, broad and balanced curriculum as their
peers. Targeted academic support and wider strategies are used where diagnostic assessment indicates that
additional provision is required.

Our approach follows the Education Endowment Foundation’s tiered model and the Department for
Education’s menu of approaches:

e high-quality teaching;
e targeted academic support; and
e wider strategies that enable pupils to attend, belong and succeed.

Pupil premium is not treated as an individual budget for each eligible pupil. Funding may be used for
approaches that benefit groups or whole classes, and may also support other pupils with identified needs,
where this contributes to improving outcomes for the disadvantaged cohort. Decisions are based on a clear
diagnosis of need and the best available evidence about what is likely to be effective in our school’s context.
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All staff understand their role in delivering the strategy and take collective responsibility for the learning,
wellbeing, attendance and wider experiences of disadvantaged pupils. Leaders provide staff with ongoing
training, guidance and support so that agreed approaches are understood and implemented consistently.

We work proactively with pupils and their families, valuing their knowledge, perspectives and aspirations.
Where appropriate, there is collaboration between the SENCO, designated safeguarding lead, attendance
leaders, the local authority and other professionals to coordinate support and reduce barriers to learning and
wellbeing.

Leaders rigorously monitor the implementation and impact of the strategy. We consider attainment and
progress alongside attendance, engagement, wellbeing, participation, independence and pupils’ experiences
of school. Provision is reviewed regularly through a continuous cycle of assessment, planning, implementation
and review. Where an approach is not having the intended impact, leaders act promptly and adjust it.

Through this strategy, we will:

e identify emerging or changing needs quickly and accurately;

e intervene early and proportionately when barriers are identified;

e maintain high expectations and appropriate challenge for every disadvantaged pupil;
e secure consistently strong inclusive teaching across the curriculum;

e improve attendance and reduce persistent absence;

e strengthen pupils’ communication, literacy, writing and mathematical foundations;

e ensure that pupils with overlapping vulnerabilities receive coherent support;

e promote independence and avoid unnecessary reliance on adult support;

e ensure equitable access to enrichment, leadership and wider school experiences;

e monitor impact using well-analysed quantitative and qualitative evidence; and

e adjust provision swiftly and systematically where it is not making a sustained difference.

Our ultimate aim is not simply to provide additional activity, but to ensure that our actions make a
demonstrable and sustained difference to disadvantaged pupils’ achievement, attendance, wellbeing,
opportunities and sense of belonging at Bringhurst Primary School.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge
number

Detail of challenge

Personal Behaviour, pastoral and reporting information identified lower
Development confidence and greater emotional-regulation needs among some

1 disadvantaged pupils. Although behaviour improved in 2025/26, a
number of pupils continue to benefit from early, responsive pastoral
support.

Academic Internal assessment and pupils” work identified gaps in reading, writing,
Achievement mathematics, communication and language. At the end of 2025/26, 5 of
2 12 disadvantaged pupils were on track across reading, writing and
mathematics, although 10 of 12 made positive progress from their
starting points.

Home Learning Home-learning engagement increased from 60% to 75%, but remained
below the previous 80% target. Participation in wider opportunities also
requires active monitoring so that cost, confidence, SEND or family
circumstances do not create barriers.

Attendance Disadvantaged attendance improved from 84.8% to 88.6% in 2025/26,
but remained below the school average. One third of disadvantaged
pupils remained persistently absent, restricting learning and
participation for some pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

Intended outcome Success criteria

Individual assessment and pupils’ work demonstrate strong progress from
Writing identified starting points. The proportion working at the expected
standard and greater depth increases, and differences from peers reduce.

Individual assessment and pupils” work demonstrate strong progress from
Mathematics identified starting points. The proportion working at the expected
standard and greater depth increases, and differences from peers reduce.

Individual assessment, fluency information and pupils’ work demonstrate
strong progress from identified starting points. The proportion working at
the expected standard and greater depth increases, and differences from
peers reduce.

Reading

Disadvantaged pupils’ average MTC score is at least in line with the
national average. Individual progress and the proportion achieving full
marks are evaluated alongside cohort size and identified need.

Multiplication Tables
Check




Intended outcome Success criteria

The proportion of disadvantaged pupils meeting the phonics screening
check standard is at least in line with national outcomes. Pupils not yet
meeting the standard receive timely, evidence-informed support and
make strong progress from their starting points.

Phonics

Disadvantaged pupils’ attendance improves towards the school’s 97%
Attendance aspiration. Persistent absence reduces and pupils with low attendance
demonstrate sustained improvement from their individual starting points.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year
to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £1,000

Challenge

Activity Evidence that supports this approach number(s)
addressed

Deliver and monitor professional
development and instructional
coaching focused on inclusive
teaching, participation, checking for
understanding, responsive
adaptation, effective adult
deployment and writing
fundamentals.

1,2and 4

Continue the NCETM Mastering
Number programme in Reception and | DfE pupil premium guidance and the EEF
key stage 1 to strengthen number tiered approach identify high-quality 2
sense and identify misconceptions teaching as the most important school-level
early. lever for improving outcomes, particularly
for disadvantaged pupils. Professional
Purchase and implement the use of development will be sustained, focused on
the Collins Reading Fluency identified priorities and evaluated through
assessment materials to ensure its impact on classroom practice and pupils.
teachers can measure and monitor
progress accurately throughout the
school.

Provide professional development in
Writing Fundamentals so that staff
diagnose and address gaps in
handwriting, spelling and grammar
while maintaining ambitious
opportunities for composition.




Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £12,886

Activity

Provide structured, time-
limited one-to-one and
small-group teaching in
reading, writing and
mathematics. Pupils will be
selected through diagnostic
assessment and pupil-
progress meetings. Class
teachers will retain oversight
and review progress at least
half-termly.

Evidence that supports this approach

EEF evidence indicates that teaching assistants can have
a positive impact when they are trained and deployed to
deliver structured interventions that supplement high-
quality classroom teaching. Effective interventions are
precisely targeted, implemented as intended and
adjusted in response to assessment.

Challenge
number(s)
addressed

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £3,306

Activity

Provide structured PSHE and
pastoral support for
disadvantaged pupils whose

Evidence that supports this approach

EEF evidence indicates that well-implemented social and
emotional learning can strengthen pupils’ self-regulation,

Challenge
number(s)
addressed

adult interaction that
promote communication,
positive relationships and
successful play.

voice, participation, behaviour and pastoral information
rather than assuming academic impact.

emotional regulation, relationships and readiness to learn. Provision will be 1
confidence or wellbeing matched to identified need and connected to consistent
creates a barrier to learning | classroom practice.
or participation.
Improve provision during
unstructured times through . . - .

& Evidence on outdoor learning and play indicates potential
purposeful resources, . . . . .
. . o . benefits for wellbeing, communication, relationships and
inclusive activities and skilled . . .

engagement. Leaders will evaluate impact through pupil | 1and 2




Activity

Implement the attendance
strategy through early
identification, timely family
contact, supportive

Evidence that supports this approach

Working together to improve school attendance requires
schools to understand individual barriers, work

Challenge

number(s)
addressed

meetings, individual . . - . 4
collaboratively with families and partners, provide
attendance plans, home support early and intensify it where absence persists
visits where appropriate and PP y y P )
work with the local authority
and other professionals.
Provide regular, needs-led
sessions with the pastoral
lead or trained teaching . , . .
. EEF evidence on social and emotional learning and
assistants to develop e .. .
. . metacognition supports the explicit teaching of self-
learning behaviours, . .
) . regulation strategies. Impact depends on careful
confidence, emotional . . . , . land4
. . implementation, links with classroom practice and
literacy and self-regulation. . . .
. opportunities for pupils to apply strategies
Review support regularlyto | .
independently.
promote successful
participation and
independence.
Remove identified barriers to
trips, residential activities, . . . . .
P Wider opportunities have value in their own right and
clubs, forest school and . . . .
. . may strengthen confidence, relationships, wellbeing and
music tuition. Monitor . . . S .
S belonging. Leaders will monitor participation and pupil 1,3and 4
participation so that . . . . .
. . .| experience, while avoiding unsupported claims of direct
disadvantaged pupils benefit academic impact
equitably from the school’s pact.
wider offer.
Actively encourage and
support disadvantaged . o S
. Meaningful responsibility and participation can
pupils to undertake o . .
. . . strengthen communication, confidence and pupils’ sense
meaningful pupil-leadership 1,3and4

roles, including Librarians,
Digital Leaders, Eco Warriors
and Gardening Gang.

of belonging. Leaders will monitor take-up and seek pupil
feedback about the quality of these experiences.




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This section evaluates the impact of the school’s pupil premium strategy during the 2025/26 academic year.

As Bringhurst has a small disadvantaged cohort, percentages can be affected substantially by the outcomes of
individual pupils. We therefore evaluate individual pupils’ starting points, progress and experiences alongside
cohort-level information and do not rely on percentages alone.

Intended outcome

Evidence of impact in 2025/26

Evaluation and lessons learned

Disadvantaged pupils
demonstrate improved
emotional regulation
and positive
behaviour.

Behaviour information indicates a clear

improvement over time.

The average number of positive
behaviour points increased to 122 per
disadvantaged pupil, compared with
102 in 2024/25.

The average number of negative
behaviour points was 3 per pupil,
compared with 7 in 2023/24. Nine of
the 12 disadvantaged pupils (75%)
recorded no negative behaviour
events.

The level of pastoral support remained
broadly consistent.

The reduction in negative behaviour
events, increase in positive recognition
and individual case information indicate
that pupils’ regulation and engagement
have improved.

Pastoral provision did not reduce;
however, it continued to provide early
and responsive support for pupils with
identified needs. The school will maintain
this provision while monitoring its impact
more precisely through behaviour, pupil
voice, attendance and pastoral case-
review information.

Disadvantaged pupils
demonstrate increased
confidence, effort and
positive learning
behaviours.

End-of-year reporting showed
improving effort and behaviour at
cohort level.

The proportion receiving the highest
available score was:

2023/24: effort 56%, behaviour 66%;
2024/25: effort 83%, behaviour 83%;
and 2025/26: effort 100%, behaviour
83%.

Classroom observations and pupil-
progress discussions also identified
increasingly positive engagement with
learning.

In 2025/26, all disadvantaged pupils
received the highest effort score, an
increase of 17 percentage points from
the previous year.

Behaviour remained positive overall but
did not improve further at cohort level.
These figures relate to the disadvantaged
cohort in each year and are not
presented as a matched-pupil measure.
Leaders will continue to triangulate
report scores with work scrutiny,
classroom observations, pupil voice and
progress information.




Intended outcome

Evidence of impact in 2025/26

Evaluation and lessons learned

Disadvantaged pupils
achieve well, including
at the end of key stage
2.

In 2025, four disadvantaged pupils
completed key stage 2. Three of the
four achieved the expected standard in
reading, writing and mathematics,
including combined (75%). No
disadvantaged pupil achieved greater
depth.

In 2026, three disadvantaged pupils
completed key stage 2. One of the three
achieved the expected standard in
reading, writing and mathematics,
including combined (33%). One pupil
achieved greater depth in reading and
mathematics (33%).

Outcomes were not consistently strong in
2026. Because the cohort comprised only
three pupils, each pupil represented 33
percentage points. Individual case
analysis identified substantial barriers
affecting two pupils, including prior
patterns of absence and additional or
changing needs. These factors provide
important context but do not diminish
the school’s responsibility to improve
outcomes. The attainment of one pupil at
greater depth in reading and
mathematics demonstrates that the
strategy also supported higher
attainment. Earlier identification of
pupils at risk of falling behind, stronger
inclusive classroom teaching and more
rapid action in response to absence
remain priorities.

Gaps in learning are
reduced, particularly
in communication,
language and
participation.

Teachers reported increased verbal
participation in partner talk and whole-
class discussion for all 12
disadvantaged pupils.

This was discussed through pupil-
progress meetings and was also evident
during learning walks.

At the end of the year, 5 of 12 pupils
(42%) were on track in reading, writing
and mathematics. Ten of the 12 pupils
(83%) had made positive progress from
their identified starting points.

The evidence indicates that
developments in whole-school teaching,
including professional development
focused on participation and classroom
talk, have strengthened pupils’
engagement. However, improved
participation did not yet translate into
consistently secure attainment: fewer
than half of the disadvantaged cohort
were on track across reading, writing and
mathematics. Attendance was a
substantial barrier for a number of
pupils. The school will retain the
successful emphasis on participation
while strengthening diagnostic
assessment, inclusive teaching, targeted
support and attendance intervention.

Engagement with
home learning
increases from 60% to
80%.

At the end of 2025/26, 9 of the 12
disadvantaged pupils (75%) engaged
regularly with home learning, compared
with the 60% baseline.

Engagement improved by 15 percentage
points, but the 80% target was not fully
met. Individual analysis identified
barriers including health needs, SEND
and differing levels of support available
at home. The school will review whether
home-learning expectations are
accessible, purposeful and proportionate;
seek the views of pupils and families; and
provide appropriate alternatives or
support where access is a barrier.




Intended outcome Evidence of impact in 2025/26 Evaluation and lessons learned

Although attendance improved, it
remained too low and continued to
restrict learning, progress and
participation for a number of pupils. The
previous target was not sufficiently
ambitious and has been replaced by a
whole-school aspiration of 97%
attendance for every pupil, alongside
appropriately ambitious individual
improvement milestones. Attendance
remains a central school-improvement
and pupil premium priority. Leaders will
continue early identification, detailed
case analysis, timely communication with
families, individual support plans and
appropriate work with the local authority
and other professionals, in line with
Working together to improve school
attendance.

Overall disadvantaged attendance
increased from 84.8% to 88.6%, an
improvement of 3.8 percentage points.
However, the original 90% success
criterion was not achieved, and 33% of
disadvantaged pupils remained
persistently absent at the end of the
year.

Attendance among
disadvantaged pupils
improves.

Overall evaluation

The strategy strengthened several important foundations for disadvantaged pupils’ success. Pupils
demonstrated improved effort, positive behaviour and classroom participation, while engagement with home
learning and attendance also increased. All disadvantaged pupils received the highest effort score, 75%
recorded no negative behaviour events and 83% made positive progress from their identified starting points.
These improvements did not yet translate into consistently strong academic outcomes, and attendance
remained too low for a number of pupils.

The review demonstrates that attendance, overlapping SEND or wider needs, and consistency in inclusive
classroom practice remain the most important barriers to address. In 2026/27, leaders will therefore
prioritise:

e securing consistently high-quality inclusive teaching;

e improving disadvantaged pupils’ attendance and reducing persistent absence;
e identifying emerging or changing needs promptly;

e strengthening reading, writing and mathematical foundations;

e ensuring targeted provision is precisely matched to diagnostic assessment;

e supporting disadvantaged pupils who are capable of attaining greater depth;

e engaging pupils and families in the design and review of support; and

e evaluating impact through well-analysed quantitative and qualitative evidence.

Leaders will monitor implementation throughout the year and adjust approaches promptly where evidence
shows that they are not making the intended difference to pupils’ learning, attendance, wellbeing or
participation.
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